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Abstract 

Commerce students occupy a strategic position in India’s financial transformation because they study accounting, 

business, economics, taxation, banking and markets while also living as young consumers in a rapidly digitising 

payment environment. This research paper examines the interrelationship among three connected dimensions: financial 

literacy, digital payment behaviour and investment awareness. Financial literacy is understood not merely as knowledge 

of financial terms but as the ability to apply budgeting, saving, credit, risk, inflation and consumer-protection concepts 

in daily life. Digital payment behaviour refers to the frequency, confidence, safety practices and decision quality with 

which students use UPI, cards, mobile wallets, net banking and related fintech services. Investment awareness refers 

to familiarity with investment products, risk-return trade-offs, diversification, compounding, securities-market 

regulation and goal-based planning. The paper uses a conceptual and analytical research design supported by recent 

secondary statistics from Indian institutional sources. The discussion shows that India’s digital payment infrastructure 

has expanded at an extraordinary pace, yet the country continues to face a financial-literacy gap and a participation gap 

in securities-market products. For commerce students, the central issue is not access alone; it is the conversion of 

classroom knowledge and digital convenience into informed, secure and disciplined financial behaviour. The paper 

proposes a conceptual framework, hypotheses, a college-level empirical methodology, visual models, and practical 

recommendations for curriculum, pedagogy, fintech safety, investor education and institutional policy. It concludes 

that commerce education must shift from product awareness to behaviourally grounded financial capability, because 

financially literate students can become safer digital payment users, responsible investors and future multipliers of 

financial awareness in society. 
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1. Introduction 

Financial literacy has become an essential life skill for young adults in India. The expansion of bank accounts, 

smartphones, UPI-enabled payments, online shopping, digital lending, demat accounts, mutual-fund platforms and 

mobile trading applications has placed financial decisions directly into the hands of students. A commerce student may 

understand balance sheets and business terminology in the classroom, but everyday financial decisions require an 

applied form of literacy: how to budget a limited allowance, how to use digital payments safely, how to compare 

savings and investment products, how to avoid impulsive consumption, and how to recognise fraud or unsuitable 

financial advice. The gap between academic knowledge and practical capability is therefore the central concern of this 

study. 

The topic is especially important because India has moved rapidly from cash-dominant transactions to digital 

transactions. UPI has become a daily payment habit for small-value and high-frequency transactions, while QR-based 

merchant payments have made even local shops part of the digital ecosystem. At the same time, young people are 

increasingly exposed to investment content through social media, fintech advertisements and peer discussions. This 

exposure can create opportunities for early disciplined investing, but it can also encourage speculative behaviour when 

awareness is shallow. Commerce students are expected to be more financially aware than students from non-commerce 

streams, yet this expectation may not always be correct unless their curriculum is linked with real-life financial 

decision-making. 

In this paper, the term financial literacy includes three dimensions: financial knowledge, financial attitude and financial 

behaviour. Knowledge includes concepts such as interest, inflation, compounding, risk, insurance, taxation and 

diversification. Attitude refers to the tendency to plan, save, compare and evaluate. Behaviour refers to actual practices 

such as keeping records, avoiding unnecessary borrowing, checking payment details, saving regularly, investing 

according to goals and seeking reliable information. Digital payment behaviour is analysed through the lens of 

convenience, trust, safety, frequency of use and grievance awareness. Investment awareness is examined through 

knowledge of products, return expectations, risk tolerance, investor protection and long-term planning. 

The paper argues that these three dimensions should not be studied separately. A financially literate student is more 

likely to understand the difference between spending and saving, to use digital payments carefully, and to evaluate 

investment products rationally. Similarly, regular digital payment use may increase familiarity with formal finance and 

app-based financial platforms, creating a pathway to investment awareness. However, digital comfort without financial 

literacy can also become risky: students may overspend through frictionless payments, share credentials carelessly, 

follow unverified investment tips or enter unsuitable high-risk products. Thus, the relationship is positive only when 

digital behaviour is supported by knowledge, discipline and consumer protection. 

Commerce education can play a transformative role because the discipline already contains the foundations of finance, 

accounting, economics, business law and management. The challenge is that many programmes remain examination-

oriented and do not sufficiently connect theory with personal finance practice. Students may learn the definition of a 

bank, company or stock exchange without learning how to create a personal budget, compare a bank deposit and a 

mutual fund, read a UPI transaction history, calculate the real return after inflation, or understand the danger of fraud 

links. The present study therefore calls for a practical, integrated and behaviourally informed approach to financial 

education in commerce colleges. 
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2. Background and Rationale 

India’s financial ecosystem has entered a new stage in which digital public infrastructure and private fintech services 

operate together. UPI, Aadhaar-enabled services, mobile banking, online KYC, demat platforms and payment banks 

have reduced the distance between consumers and formal financial services. For students, this means that many 

financial actions can be completed instantly: sending money to a friend, paying college fees, purchasing books, 

subscribing to online courses, opening a bank account, starting a SIP or applying for digital credit. The same speed that 

improves convenience also reduces the time available for reflection. Young users must therefore be trained not only to 

use technology but also to make prudent decisions through technology. 

The rationale for studying commerce students rests on three points. First, commerce students are future accountants, 

teachers, entrepreneurs, bankers, managers, tax practitioners, investment advisers and financially active citizens. Their 

financial choices and knowledge dissemination may influence families and communities. Second, they are at an age 

where long-term habits are formed. A student who learns budgeting, emergency saving and compounding early can 

benefit over several decades. Third, commerce students are highly exposed to digital payment applications and 

investment content, making them a relevant population for analysing both opportunity and risk. 

Secondary evidence shows why the study is urgent. India has witnessed spectacular growth in digital payments, but 

financial literacy and securities-market participation remain comparatively limited. This creates a paradox: people can 

transact digitally with ease, but they may not fully understand financial planning, investment risk, consumer rights or 

fraud prevention. The paradox is visible among students too. Many students confidently scan QR codes and use UPI 

multiple times a week, yet they may not know how inflation erodes savings, how credit-card interest works, or how to 

distinguish mutual funds from direct equity. Therefore, digital inclusion must be supplemented by financial capability. 

The behavioural dimension is equally important. Digital payments make spending less visible than cash; a student may 

not feel the same psychological cost when paying through a phone. Small repeated payments can accumulate into 

financial stress. Investment platforms also use simple interfaces that make market entry easy, but easy access does not 

automatically create informed investing. Behavioural biases such as overconfidence, herd behaviour, fear of missing 

out and present bias can affect students strongly because they are active on social media and peer networks. Financial 

education should address these behavioural realities rather than only teaching definitions. 

The study is relevant for policymakers and colleges because financial literacy is linked to financial inclusion, consumer 

protection and household welfare. Commerce colleges can become local hubs for financial awareness. If students are 

trained well, they can help family members understand digital payments, avoid fraud, use formal savings instruments 

and approach investment with caution. Thus, the topic has academic, social and developmental significance. 
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Table 1: Selected statistics supporting the rationale of the study 

Indicator Recent figure 
Interpretation for the 

present study 
Source 

Overall financial literacy 

in India 

About 27% A low national base 

means commerce 

education has a 

responsibility to build 

applied financial 

capability. 

NCFE Financial Literacy 

and Inclusion Survey 

UPI scale Value exceeded ₹314 

lakh crore in FY 2025-

26; over 700 banks 

onboarded 

Students are entering 

adulthood in an economy 

where digital payments 

are normal, frequent and 

infrastructure-supported. 

Ministry of Finance/PIB 

and NPCI 

Monthly UPI use May 2026: 23,201.93 

million transactions and 

₹29,90,424.21 crore 

value 

UPI is not a marginal 

tool; it is a mass 

transaction habit that 

students must use safely. 

NPCI product statistics 

Securities-market 

awareness 

63% of households aware 

of at least one securities 

product 

Awareness is wider than 

actual investment, 

creating a conversion 

gap. 

SEBI Investor Survey 

2025 

Securities-market 

participation 

9.5% households; urban 

15%, rural 6% 

Investment awareness 

must address trust, risk, 

access and practical 

knowledge rather than 

product names alone. 

SEBI Investor Survey 

2025 

UG commerce enrolment 13.3% of undergraduate 

enrolment in AISHE 

2021-22 

Commerce students 

represent a large target 

group for financial 

capability interventions. 

AISHE 2021-22 
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3. Review of Literature 

The literature on financial literacy generally defines it as a combination of awareness, knowledge, skill, attitude and 

behaviour needed to make sound financial decisions. Lusardi and Mitchell’s work established that financial literacy 

influences retirement planning, saving behaviour and debt management. The OECD/INFE framework later broadened 

the concept by measuring financial knowledge, behaviour and attitudes together. In the Indian context, financial literacy 

has been linked with financial inclusion, use of formal banking, household saving decisions and consumer protection. 

National surveys have repeatedly shown that access to financial services is expanding faster than the ability to use them 

optimally. This distinction is central to the present study. 

Studies on students show mixed results. Students from commerce, economics or management backgrounds often score 

better on financial terminology than students from other streams, yet they may still display weak budgeting habits, 

limited investment experience and overconfidence. Financial knowledge does not always translate into behaviour 

because behaviour is shaped by family income, parental influence, peer practices, risk perception and digital exposure. 

Some students know the meaning of interest or inflation but do not apply it when using credit, choosing products or 

planning savings. This is why contemporary research focuses increasingly on financial capability rather than only 

financial knowledge. 

Digital payment literature highlights convenience, speed, low cost, interoperability, merchant acceptance and 

government support as major drivers of adoption. The Technology Acceptance Model suggests that perceived 

usefulness and perceived ease of use influence technology adoption. In digital payments, trust and perceived security 

are additional determinants. A student may adopt UPI because it is fast and accepted almost everywhere, but continued 

use depends on successful transactions, social acceptance, app interface, bank reliability and perceived safety. Studies 

also show that digital payments can improve transaction records and reduce cash-handling problems, yet they may 

increase impulsive spending when users do not monitor their outflows. 

Investment awareness literature draws from behavioural finance, investor education and market participation research. 

Awareness of products such as mutual funds, equity, bonds, ETFs, insurance and pension products is only the first 

layer. Real investment awareness requires understanding risk, return, time horizon, liquidity, diversification, taxation 

and regulatory protection. Young investors are vulnerable to herd behaviour and social-media influence because 

financial content is often simplified, sensationalised or presented as quick wealth creation. For students, the difference 

between investing and speculation must be emphasised. They should understand that long-term wealth creation usually 

depends on disciplined saving, diversified exposure and realistic expectations rather than short-term trading tips. 

Indian policy literature increasingly connects financial literacy with consumer protection. As digital financial services 

expand, users need awareness of grievance mechanisms, cyber hygiene, authorised intermediaries and regulatory 

institutions. The Reserve Bank of India, SEBI, IRDAI, PFRDA and NCFE have contributed to financial education 

through campaigns, portals and strategies. However, the effectiveness of these initiatives depends on local institutions 

such as colleges. Commerce departments can translate national-level information into practical learning through 

assignments, workshops, simulations and student-led awareness drives. 

The literature also suggests that demographic variables matter. Gender, location, family income, parental education, 

medium of instruction, smartphone access and prior banking experience can shape financial knowledge and confidence. 

Urban students may have greater access to digital payment infrastructure, while rural students may rely more on family 

guidance or informal financial practices. Female students may face confidence barriers despite having similar academic 
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ability. Therefore, the present paper proposes a framework that treats financial literacy, digital payment behaviour and 

investment awareness as interrelated but moderated by socio-economic and digital-access factors. 

 

 

Table 2: Literature themes and their relevance 

Theme Major insight from literature Relevance to commerce students 

Financial literacy Knowledge alone is insufficient 

unless it becomes planning, saving 

and responsible borrowing 

behaviour. 

Commerce students need applied 

personal-finance exercises, not 

only theory. 

Digital payment adoption Ease of use, usefulness, trust and 

security influence adoption and 

continuation. 

Students may be heavy users but 

still need cyber-safety and 

spending-control habits. 

Investment awareness Participation depends on risk 

understanding, confidence, access, 

product suitability and trust. 

Awareness should move from 

product names to goal-based 

investing and investor protection. 

Behavioural finance Biases such as overconfidence, 

herd behaviour and present bias 

affect decisions. 

Young users exposed to social-

media finance need bias awareness 

and verification skills. 

Financial inclusion Access has improved, but 

capability gaps remain. 

Colleges can serve as bridges 

between access and meaningful 

use. 

 

4. Research Gap 

Existing research often studies financial literacy, digital payment adoption and investment behaviour as separate topics. 

However, the lived financial experience of commerce students combines all three. A student may receive money 

digitally, spend digitally, save in a bank account, watch investment videos and discuss stocks or mutual funds with 

peers. The decision environment is integrated, but much academic analysis remains fragmented. This paper addresses 

that gap by linking financial literacy with both digital payment behaviour and investment awareness. 

A second gap is the difference between academic commerce knowledge and personal financial capability. Commerce 

syllabi may include accounting standards, company law, banking operations and economics, but practical modules on 

budgeting, fraud prevention, demat accounts, SIP planning, tax basics for young earners and real-return calculations 

are often limited. The study therefore highlights the curriculum-practice gap. 

A third gap concerns the conversion of awareness into action. Recent evidence from securities-market surveys shows 

that many households are aware of market products but few participate. The same pattern may appear among students: 

they hear about mutual funds, IPOs, stocks and cryptocurrencies, yet may not understand suitability, risk or investor 
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protection. Therefore, the paper proposes that investment awareness should be measured through depth and decision 

readiness, not merely recognition of product names. 

5. Objectives and Hypotheses 

5.1 Objectives 

1. To analyse the level and dimensions of financial literacy among commerce students. 

2. To examine the nature of digital payment behaviour among commerce students, including usage frequency, safety 

practices, confidence and record-keeping. 

3. To study the extent of investment awareness among commerce students with reference to savings, mutual funds, 

equity, insurance, pension products and risk-return concepts. 

4. To explore the relationship between financial literacy and digital payment behaviour. 

5. To explore the relationship between financial literacy and investment awareness. 

6. To identify opportunities and challenges arising from fintech exposure, social-media finance and digital investment 

platforms. 

7. To suggest curriculum, institutional and policy measures for improving responsible financial behaviour among 

commerce students. 

5.2 Hypotheses 

1. H1: Higher financial literacy is positively associated with safer and more disciplined digital payment behaviour 

among commerce students. 

2. H2: Higher financial literacy is positively associated with higher investment awareness among commerce students. 

3. H3: Frequent use of digital payments is positively associated with investment awareness when digital use is 

accompanied by trust, record-keeping and financial planning habits. 

4. H4: Students who receive formal financial education or attend investor-awareness programmes demonstrate better 

investment awareness than students without such exposure. 

5. H5: Socio-economic background, gender, digital access and family financial discussion moderate the relationship 

between financial literacy and investment awareness. 

6. Conceptual Framework 

The conceptual framework of this paper rests on a capability approach. Financial literacy is the enabling capability that 

helps students interpret financial information and act wisely. Digital payment behaviour is both an outcome and a 

pathway. It is an outcome because literate students are expected to use digital payments more safely; it is also a pathway 

because frequent formal digital transactions increase familiarity with banking interfaces and financial records. 

Investment awareness is the higher-order outcome because it requires knowledge, confidence, risk assessment and 

long-term planning. 

The framework recognises mediating and moderating influences. Trust, perceived usefulness, perceived risk, family 

discussion and peer influence can mediate the movement from knowledge to behaviour. Gender, location, income, 

smartphone access, college infrastructure and prior exposure to financial institutions can moderate the strength of the 

relationship. A student with high theoretical knowledge but low digital access may not develop strong payment 

confidence. Similarly, a student with high digital access but low financial literacy may become active but not prudent. 

Therefore, the framework avoids assuming that access automatically produces capability. 
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The framework also distinguishes between awareness and competence. A student who has heard of SIPs, stocks or 

mutual funds is aware at a surface level. Competence begins when the student can explain risk, compare alternatives, 

align a product with a goal, understand costs and avoid unsuitable advice. Commerce education must aim at 

competence. 

 

Figure 1: Conceptual framework linking financial literacy, digital payment behaviour and investment awareness 

 

7. Research Methodology 

This paper adopts a descriptive, analytical and conceptual research design. It is based on secondary data, academic 

literature, regulatory reports and a proposed empirical framework suitable for implementation in commerce colleges. 

The secondary evidence is used to establish the macro-context of digital payment growth, financial-literacy challenges 

and investment participation gaps in India. The proposed empirical design can be used by researchers to conduct a 

college-level survey among undergraduate and postgraduate commerce students. 

The target population for an empirical extension would include B.Com, B.Com (Honours), M.Com and related 

commerce-programme students. A sample size of 300 to 500 students would be appropriate for a district-level or 

university-level study, depending on the number of colleges and the diversity of the population. Stratified random 

sampling may be used to ensure representation by gender, year of study, rural-urban background, type of institution 

and family income group. In colleges where sampling frames are not easily available, proportionate convenience 

sampling with transparency about limitations may be adopted. 

The research instrument should include five sections: demographic profile, financial literacy test items, digital payment 

behaviour scale, investment awareness scale and behavioural-safety indicators. Financial literacy items may test 

inflation, compounding, interest, budgeting, risk diversification, insurance and consumer rights. Digital payment 

behaviour items may measure frequency of UPI use, QR verification, PIN/OTP safety, transaction-record checking, 

complaint awareness and spending control. Investment awareness items may assess familiarity with savings accounts, 
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fixed deposits, recurring deposits, mutual funds, equity shares, bonds, ETFs, insurance, pension products, demat 

accounts, KYC and regulatory bodies. 

Data analysis may include descriptive statistics, reliability analysis, correlation, t-test, ANOVA and regression. 

Correlation can test the association among financial literacy, digital payment behaviour and investment awareness. 

Regression can examine whether financial literacy predicts investment awareness after controlling for gender, year of 

study, family income and digital payment frequency. ANOVA can compare awareness levels across years of study or 

institution types. Qualitative responses may be analysed thematically to understand students’ fears, motivations and 

sources of information. 

Ethical considerations are important. Student participation should be voluntary, anonymity should be maintained and 

no sensitive financial account details should be collected. Questions should assess knowledge and behaviour without 

asking for passwords, exact balances or private account numbers. The survey should not provide investment advice; it 

should only evaluate awareness and educational needs. 

 

Figure 4: Methodological flow for a college-level empirical extension 

Table 3: Proposed variable measurement plan 

Component Proposed operationalisation Measurement approach 

Financial literacy Knowledge of interest, inflation, 

compounding, budgeting, 

insurance, tax basics, risk and 

consumer rights 

Objective quiz + Likert-scale self-

assessment 

Digital payment behaviour Frequency, payment modes, 

verification habits, security 

practices, transaction record-

checking, grievance awareness 

Likert scale and categorical usage 

questions 
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Investment awareness Product familiarity, risk-return 

understanding, diversification, 

KYC/demat knowledge, regulatory 

awareness 

Product-recognition and scenario-

based questions 

Behavioural discipline Budgeting, saving habit, avoidance 

of impulsive spending, 

information verification 

Agreement scale and short 

scenarios 

Demographic moderators Gender, class, year, family 

income, location, smartphone 

access, family financial discussion 

Categorical variables 

 

8. Secondary Statistics and Indian Context 

India’s digital payments ecosystem provides the strongest contextual background for this research. UPI has moved 

beyond metropolitan use and has become a mass retail payment instrument. According to public data released by NPCI, 

May 2026 recorded 23,201.93 million UPI transactions with a value of ₹29,90,424.21 crore and 720 banks live on UPI. 

A Ministry of Finance release in April 2026 reported that UPI’s value exceeded ₹314 lakh crore in FY 2025-26 and 

that the number of banks on the system had crossed 700. These numbers show that students are not learning finance in 

a cash-only economy; they are learning in a real-time digital payment environment. 

The Reserve Bank of India’s Digital Payments Index also shows a deepening of digital payments. The index was 

designed with March 2018 as the base period of 100. By March 2025, it had risen to 493.22, reflecting large growth in 

payment infrastructure, payment performance and user adoption. For commerce students, this transformation changes 

the meaning of financial education. Earlier, practical financial education could focus on banks, cheques and cash 

budgeting. Today it must include UPI, QR codes, mobile banking, cyber fraud, digital grievance mechanisms, app-

based records and spending analytics. 

The financial-literacy context is less encouraging. The NCFE Financial Literacy and Inclusion Survey reported overall 

financial literacy in India at about 27 percent. Even if younger and more educated groups perform better than the 

national average, the figure shows that the broader environment in which students live is marked by limited financial 

capability. Many students receive financial habits from families and communities where formal financial knowledge 

may be incomplete. This strengthens the role of commerce education as a corrective and empowering institution. 

Investment awareness in India also reveals a gap between recognition and participation. SEBI’s Investor Survey 2025 

found that 63 percent of households were aware of at least one securities-market product, yet only 9.5 percent of 

households participated in securities-market products. It also found a clear urban-rural divide, with 15 percent 

participation in urban households and 6 percent in rural households. The survey covered 91,950 households across 

towns and villages, giving it relevance for understanding national patterns. The implication for commerce students is 

clear: awareness does not automatically become participation, and participation should not occur without 

understanding. 

Commerce students represent a sizeable group within higher education. AISHE 2021-22 reported that commerce 

accounted for 13.3 percent of undergraduate enrolment. This makes commerce education an important channel for 
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large-scale financial capability building. If commerce students are trained to become financially literate and digitally 

responsible, the social multiplier effect can extend to families, peers and communities. 

 

Figure 5: Selected secondary statistics relevant to the study 

9. Analysis and Discussion 

9.1 Financial Literacy among Commerce Students 

Commerce students have an academic advantage because their curriculum introduces them to accounting, business, 

economics and finance. However, the advantage is not automatic. The ability to pass examinations in accounting or 

business studies does not necessarily mean that a student can manage personal money well. Financial literacy requires 

the translation of abstract concepts into decisions. For example, a student may know the formula for compound interest 

but may not appreciate why beginning a SIP early can create long-term benefits. A student may know the meaning of 

inflation but may still keep all savings idle without understanding real return. Therefore, the quality of financial literacy 

depends on applied learning. 

The most important knowledge areas for commerce students include budgeting, saving, emergency fund planning, 

interest calculation, inflation, insurance, taxation, borrowing costs, credit scores, digital fraud prevention and 

investment basics. Attitude is equally important. Students should develop patience, comparison habits, scepticism 

toward unrealistic returns and willingness to plan. Behaviour is the final test. A financially literate student should 

maintain a budget, track digital spending, save regularly, avoid unnecessary debt, verify financial information and seek 

authorised sources before investing. 

Financial literacy also has a psychological dimension. Students often face peer pressure to spend on lifestyle goods, 

online subscriptions, food delivery, fashion, travel and gadgets. Digital payments make such spending quick and 

socially normal. Without budgeting, a student may lose control over small frequent payments. Therefore, student 

financial literacy should begin with everyday money management before moving to sophisticated investment products. 

9.2 Digital Payment Behaviour 

Digital payment behaviour among students is shaped by convenience, peer acceptance, merchant acceptance and 

smartphone familiarity. UPI has made payments fast and low-cost, and students use it for canteen payments, photocopy 

shops, transport, online purchases, college-related expenses and peer transfers. This usage creates transaction records 
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and reduces the need to carry cash. It also introduces students to the formal financial ecosystem by connecting bank 

accounts, mobile numbers and payment interfaces. 

However, the behavioural risks are significant. Students may become careless about QR verification, share screenshots 

containing sensitive information, ignore failed transaction procedures, click fraudulent links or use simple passwords. 

Some may not distinguish between UPI PIN and OTP, while others may assume that all app-based financial services 

are regulated equally. The speed and familiarity of digital payments can also weaken budgeting. When payment 

requires only a scan and a PIN, the emotional barrier to spending is lower than with cash. This can create micro-

overspending: many small payments that appear harmless individually but become meaningful collectively. 

A responsible digital payment user should follow three principles. The first is verification: confirm the recipient, 

amount and purpose before authentication. The second is privacy: never share PIN, OTP or passwords, and avoid public 

networks for sensitive transactions. The third is review: check transaction history, categorise spending and report failed 

or fraudulent transactions through official channels. Commerce students can be trained to treat digital payment records 

as a personal cash book. This connects accounting learning with daily life. 

 

Figure 2: Safe digital-payment behaviour flow among students 

9.3 Investment Awareness 

Investment awareness among commerce students should be understood as a staged process. The first stage is awareness 

of saving and the need to set aside money. The second stage is understanding safety and liquidity, including emergency 

funds and bank deposits. The third stage is product awareness: fixed deposits, recurring deposits, mutual funds, equity 

shares, bonds, ETFs, insurance and pension products. The fourth stage is risk-return evaluation. The fifth stage is actual 

disciplined participation through suitable products, and the sixth stage is periodic review. Students should not be 

encouraged to jump from product awareness directly into risky trading without the intermediate stages of planning and 

risk assessment. 

The distinction between investing and speculation must be emphasised. Investing involves goal-based allocation, time 

horizon, diversification and patience. Speculation involves short-term price prediction and high uncertainty. Social 

media often blurs this distinction by presenting trading gains as easy and quick. Commerce students may be tempted 
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because they understand market terminology, but partial knowledge can produce overconfidence. Education should 

therefore teach the limits of knowledge, the importance of diversification and the role of regulation. 

Investment awareness must also include investor protection. Students should know the roles of SEBI, stock exchanges, 

depositories, mutual fund houses, AMFI, KYC norms, risk-o-meter, offer documents, expense ratios and grievance 

mechanisms. They should understand that returns are not guaranteed in market-linked products and that past 

performance does not assure future performance. A student who can explain these ideas is more genuinely investment-

aware than one who merely recognises the names of popular stocks. 

 

Figure 3: Investment-awareness ladder for commerce students 

9.4 Relationship among the Three Variables 

Financial literacy can improve digital payment behaviour by increasing caution, budgeting ability and awareness of 

consumer rights. Students who understand the value of money are more likely to monitor spending and maintain 

transaction records. Students who understand fraud risk are more likely to verify QR codes and avoid sharing 

credentials. Thus, financial literacy strengthens the safety and discipline dimensions of digital payment behaviour. 

Financial literacy can also improve investment awareness by giving students the conceptual tools to interpret risk, 

return, time value of money, inflation and diversification. Without these tools, investment awareness remains 

superficial. For example, a student may know that mutual funds exist but may not understand why equity funds are 

volatile, why debt funds carry interest-rate and credit risk, or why asset allocation depends on time horizon. Financial 

literacy converts awareness into analytical capacity. 

Digital payment behaviour may indirectly support investment awareness because app-based payments create 

familiarity with digital finance. Students who regularly use mobile banking or UPI may find it easier to understand 

demat apps, mutual-fund platforms and online KYC processes. However, the effect is not automatically positive. 

Digital comfort can also encourage careless experimentation if not supported by financial literacy. Therefore, the 

relationship is best described as conditional: digital payment experience supports investment awareness when students 

also possess trust calibration, information-verification habits and financial planning discipline. 

The combined model suggests that the most desirable student profile is not simply a frequent digital user or a student 

who has heard of investment products. The desirable profile is a financially literate, digitally cautious and investment-
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aware student who can make decisions based on goals, verified information and risk understanding. This profile should 

be the outcome of modern commerce education. 

 

10. Opportunities and Challenges 

10.1 Opportunities 

 Digital infrastructure allows colleges to teach finance through real examples such as UPI transaction records, 

spending categories, QR payment safety and online grievance systems. 

 Commerce students can become financial-awareness ambassadors for families and local communities, especially 

where formal financial literacy is low. 

 Fintech platforms can make demonstrations of budgeting, compounding, SIP planning and investor protection more 

interactive than traditional lectures. 

 Early exposure to responsible investing can encourage long-term savings behaviour and reduce dependence on 

informal advice. 

 The integration of financial literacy with entrepreneurship education can help students manage business cash flows, 

digital collections and tax-compliant transactions. 

 Student-led finance clubs can organise workshops on budgeting, fraud prevention, mutual funds, insurance, tax 

basics and retirement planning. 

10.2 Challenges 

 A gap often exists between syllabus content and personal finance practice; students may learn theory without 

learning how to apply it to their own lives. 

 Digital payment convenience can promote impulsive spending and weak record-keeping if students do not budget. 

 Cyber fraud, phishing, fake customer-care numbers, QR-code manipulation and social-engineering attacks create 

safety risks for young users. 

 Investment content on social media can create unrealistic return expectations and herd behaviour. 

 Students from rural, lower-income or first-generation higher-education backgrounds may have weaker exposure to 

formal investment products and digital grievance systems. 

 Gender confidence gaps may appear even when academic ability is similar, requiring inclusive financial education 

methods. 

 There is a risk of confusing investment education with investment promotion. Colleges must educate students 

without pushing specific products or platforms. 
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Table 4: Opportunities, risks and educational responses 

Area Opportunity Risk if unmanaged Educational response 

UPI and digital payments Fast, low-cost, recordable 

transactions 

Overspending, fraud, 

failed transaction 

confusion 

Teach verification, 

budgeting and grievance 

steps 

Mobile investment 

platforms 

Low-cost access to 

mutual funds and 

securities 

Overtrading and 

unsuitable products 

Teach risk-return, 

suitability and 

diversification 

Social media finance Easy access to 

explanations and market 

news 

Herd behaviour, 

misinformation, 

unrealistic returns 

Teach source evaluation 

and regulatory checks 

Commerce curriculum Strong theoretical base Theory-practice gap Use simulations, case 

studies and personal 

finance labs 

Peer learning Students learn quickly 

from each other 

Spread of wrong tips and 

unsafe habits 

Create moderated finance 

clubs and expert sessions 

 

 

11. Findings 

1. Financial literacy among commerce students should be treated as applied capability rather than mere familiarity with 

financial terms. 

2. Digital payment behaviour is now central to student financial life, and its safety dimension must be included in 

commerce education. 

3. Investment awareness requires depth: risk-return understanding, goal alignment, diversification, regulation and 

investor protection. 

4. Secondary statistics show a national pattern of high digital adoption but low financial literacy and limited securities-

market participation. 

5. Commerce students are an important target group because they can convert classroom learning into personal financial 

discipline and community awareness. 

6. Digital payment use can support investment awareness, but only when accompanied by financial literacy and safe 

behavioural practices. 

7. The most important educational gap is the absence of structured practice-based modules on budgeting, digital safety 

and responsible investing. 

8. Social-media influence is a major emerging factor in student investment awareness and must be addressed through 

information-verification training. 
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12. Recommendations 

1. Introduce a compulsory practical financial literacy module for commerce students covering budgeting, saving, 

borrowing, insurance, taxation, digital payments and investment basics. 

2. Create a personal finance lab where students prepare monthly budgets, analyse sample bank statements, calculate 

inflation-adjusted returns and compare financial products. 

3. Conduct digital payment safety workshops in collaboration with banks, cyber cells, RBI awareness material or 

authorised financial educators. 

4. Include investor-awareness sessions that explain mutual funds, equity, bonds, ETFs, demat accounts, KYC, risk-o-

meter, expense ratio and grievance mechanisms without promoting specific products. 

5. Use case studies on fraud, impulsive spending, fake investment tips and overtrading to develop behavioural 

awareness. 

6. Develop student finance clubs that organise peer learning under faculty supervision and invite regulators, bankers, 

certified financial planners and market educators. 

7. Include a short assessment of financial literacy and digital safety at the beginning and end of each academic year to 

measure learning outcomes. 

8. Ensure gender-sensitive and rural-inclusive pedagogy by using bilingual material, simple examples and confidence-

building exercises. 

9. Encourage students to become financial-literacy ambassadors in nearby communities through NSS, outreach 

programmes and commerce association activities. 

10. Maintain ethical boundaries: colleges should teach principles and investor protection, not provide personalised 

investment advice or product recommendations. 

13. Policy and Curriculum Implications 

At the policy level, financial literacy should be viewed as part of employability and citizenship education. Commerce 

graduates enter workplaces where salary accounts, tax planning, provident fund, insurance, digital reimbursements and 

investment choices become immediate realities. A graduate who lacks personal financial capability may face stress 

despite academic qualification. Therefore, universities should include measurable financial-capability outcomes in 

commerce programmes. 

At the institutional level, colleges should move from occasional awareness lectures to structured, credit-linked or 

certificate-based modules. A one-day workshop may create interest, but sustained behaviour change requires repeated 

practice. Assignments can ask students to create a budget, compare savings products, identify fraud warning signs, or 

prepare an investor education poster. Internal assessment can include scenario-based questions rather than only 

definitions. 

At the regulatory level, collaboration between institutions such as RBI, SEBI, NCFE, banks, mutual-fund associations 

and universities can make financial education more credible. Colleges should use official educational resources and 

avoid unverified influencers. Local-language resources are important because students often discuss financial matters 

with family members in regional languages. Commerce students can act as translators of formal financial knowledge 

into practical family guidance. 

At the digital-governance level, student safety must be prioritised. Colleges can display cyber safety guidelines, 

organise complaint-procedure demonstrations and teach students how to verify official websites, apps and 
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intermediaries. Payment safety should be treated as a routine academic topic, similar to business ethics or consumer 

protection. 

14. Limitations and Scope for Future Research 

The present paper is primarily conceptual and analytical, supported by secondary statistics. It does not present 

fabricated primary survey results. Future researchers can use the proposed methodology to collect primary data from 

commerce students in a specific college, district, state or university. Such empirical work can test the hypotheses 

statistically and compare results across demographic groups. 

Future research can also examine differences between undergraduate and postgraduate commerce students, rural and 

urban colleges, government and private institutions, and male and female students. Longitudinal studies can measure 

whether financial-literacy training changes student behaviour after six months or one year. Experimental studies can 

compare traditional lectures with simulation-based learning. Qualitative interviews can explore why students trust 

certain investment information sources and how families influence their financial choices. 

Another future direction is the study of social media and financial influencers. Students increasingly encounter 

investment content through short videos, messaging groups and online communities. Research should examine whether 

such exposure improves awareness or increases risky behaviour. Similarly, digital-credit products and buy-now-pay-

later facilities require careful study because they may shape student debt behaviour. 

15. Conclusion 

Financial literacy, digital payment behaviour and investment awareness are deeply connected in the lives of commerce 

students. India’s financial ecosystem is no longer limited to banks and cash transactions; it is digitally mediated, 

platform-based and information-rich. Students can pay instantly, invest through apps, access market news continuously 

and receive financial advice from multiple sources. This environment creates unprecedented opportunities for 

inclusion, convenience and early wealth planning. It also creates risks of fraud, overspending, misinformation and 

unsuitable investment decisions. 

The core conclusion of this paper is that commerce education must evolve from theoretical financial knowledge to 

applied financial capability. A student should not only define financial literacy but demonstrate it through budgeting, 

safe digital payments, savings discipline and prudent investment awareness. Digital payment usage should not be 

mistaken for financial maturity. Similarly, knowing the names of investment products should not be mistaken for 

investment competence. The desired outcome is responsible financial citizenship. 

The paper shows that India’s macro-context makes this issue urgent. UPI and digital payments have expanded rapidly, 

but financial literacy and securities-market participation remain limited. This combination means that access is growing 

faster than capability. Commerce students can help close this gap if institutions provide practical, ethical and inclusive 

financial education. By integrating financial literacy, digital safety and investment awareness into the commerce 

curriculum, colleges can prepare students not only for careers but also for lifelong financial well-being. 

The way forward requires collaboration among universities, regulators, banks, fintech educators and community 

organisations. Curriculum reform, personal finance labs, student finance clubs, investor-awareness programmes and 

cyber-safety training can together create a generation of commerce graduates who are confident but cautious, digitally 

active but secure, investment-aware but not speculative, and financially literate in both knowledge and behaviour. 
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