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ABSTRACT

This study looks at the role of teacher competence in English Language Teaching (ELT) in senior secondary
government schools in Vaishali district, Bihar. Teacher competence is a key factor in educational quality, especially
in English language education, where skills in language, teaching methods, classroom management, and technology
greatly affect students' learning results. The research examines how well English teachers in government senior
secondary schools have the necessary professional skills for effective teaching and the challenges they face in their
classrooms. It draws on the National Education Policy (NEP) 2020, the National Professional Standards for Teachers
(NPST), and the National Curriculum Framework for Teacher Education (NCFTE). The paper emphasizes the link
between teacher skills and students' language learning.

The study uses a qualitative and descriptive approach based on policy documents, government reports, academic
literature, and observations related to government schools in Vaishali district. The findings indicate that while many
teachers show dedication and knowledge of the subject, there are gaps in their use of communicative teaching methods,
training, use of technology, and ongoing professional development. Large class sizes, poor infrastructure, limited
access to English-speaking environments, and administrative tasks further limit effective teaching.

The study suggests that improving teacher competence through focused training programs, regular workshops, digital
literacy efforts, and policy support can significantly enhance English language learning in government schools. The
paper concludes that teacher competence is essential for successful ELT and that the educational changes proposed
under NEP 2020 can only happen if teachers are supported as reflective practitioners and lifelong learners.

Keywords: Teacher Competency, English Language Teaching, Senior Secondary Education, Government Schools,
Professional Development

INTRODUCTION-

In the twenty-first century, English has solidified its position as one of the world's most powerful languages. It acts as
the common ground for international trade, diplomacy, higher education, scientific breakthroughs, and the digital
world. In India, English holds a special status, serving as a vital link language and a key to better educational and
career prospects. Because of this, English Language Teaching (ELT) has become a cornerstone of the school
curriculum. However, the success of ELT hinges largely on the competence of the teachers in the classroom. This
competency isn't just about knowing the subject; it involves a blend of teaching skills, communication abilities,
classroom management, assessment techniques, and the professional mindset required to create truly meaningful
learning experiences for students.

Educational policies and various studies have repeatedly highlighted how vital teacher competency is. The National
Education Policy (NEP) 2020 describes teachers as “the heart of the learning process,” making it clear that any
educational reform can only succeed if teachers are professionally capable and empowered (Ministry of Education 5).
In a similar vein, the National Curriculum Framework for Teacher Education (NCFTE) emphasizes that teachers
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should be reflective practitioners who can adapt to diverse classroom dynamics and different student needs (NCTE
18). These frameworks recognize a fundamental truth: quality education is inseparable from the quality of the teachers
providing it. When it comes to English, this is even more vital, as language learning relies heavily on interaction,
creativity, and active engagement rather than just rote instruction.

Teaching English in government schools involves facing many hurdles, especially in India's rural and semi-urban
regions. Many students come from multilingual homes where English is almost never spoken outside of school. This
places a heavy responsibility on the teacher, who becomes the student's primary source of exposure to the language.
As linguist H. Douglas Brown puts it, “Teaching is guiding and facilitating learning, enabling the learner to learn,
setting the conditions for learning” (Brown 8). Therefore, an effective English teacher does more than just lecture; they
build an environment that encourages students to think critically and speak up. Ultimately, a teacher's competence
directly shapes a student's linguistic confidence and academic success.

The Vaishali district in Bihar offers a telling context for studying English teacher competency. While Vaishali is
famous for its rich history and culture, it has also seen significant educational growth in recent years. Government
senior secondary schools are essential here, providing education to students from all walks of life. Yet, even as
enrollment and infrastructure have improved, questions about the quality of English instruction remain. Many students
in these schools still struggle with basic skills like reading comprehension, writing, vocabulary, and speaking. These
difficulties often point to deeper issues regarding teacher training, teaching methods, and a lack of resources.
Competence in ELT goes far beyond just being fluent in English. Richards and Farrell suggest that effective language
teachers must balance content knowledge with pedagogical expertise and the ability to tailor their methods to their
students (Richards and Farrell 3). Today’s teachers are expected to use technology, implement communicative
strategies, design student-centered activities, and use modern assessment tools. Meeting these standards requires
constant professional growth and institutional backing. Unfortunately, many teachers in government schools face
significant barriers, such as limited training, a lack of materials, overcrowded classrooms, and heavy administrative
workloads that eat into their planning time.

Recognizing these needs, the NEP 2020 recommends that teachers engage in at least fifty hours of professional
development every year (Ministry of Education 22). The policy pushes for competency-based learning, digital literacy,
and innovative teaching styles—recommendations that are crucial for English teachers trying to meet modern demands.
Furthermore, the National Professional Standards for Teachers (NPST) outlines professional knowledge, pedagogical
skill, and ethical responsibility as the pillars of effective teaching (NCTE 12), providing a useful benchmark for
evaluating teachers in senior secondary schools.

Research in the field of language education consistently shows a direct link between the quality of a teacher and the
success of the student. Linda Darling-Hammond argues that teacher expertise is one of the most influential factors in
student learning (Darling-Hammond 8). Likewise, Richards notes that a language teacher's beliefs and instructional
habits directly shape a student's motivation and progress (Richards 15). This is especially true in government schools,
where the teacher is often the most important educational resource available. Their ability to inspire students and create
a supportive atmosphere can make all the difference in how well a child acquires a new language.

In Bihar, there have been many attempts to improve school education through new recruitment drives, training
programs, and digital tools. However, a gap still remains between the high aspirations set by policy and the day-to-day
realities of the classroom. English teachers often struggle with a lack of teaching resources, poor technological
infrastructure, and the inconsistent academic readiness of their students. On top of this, many students view English as
an intimidating subject, which often leads to lower confidence and less participation in class. Skilled teachers are
essential in breaking down these barriers, using inclusive and communicative methods to make language learning both
approachable and interesting.

This study aims to assess the competency of English language teachers in senior secondary government schools within
the Vaishali district and to see how this affects their overall teaching effectiveness. It looks at whether teachers possess
the professional skills necessary for successful instruction and identifies the specific hurdles that shape their classroom
experiences. Additionally, the research examines how modern educational frameworks, such as NEP 2020 and NPST,
might help improve teacher proficiency. By focusing on the specific educational landscape of Vaishali, this study offers
a clearer picture of the opportunities and obstacles present in government school English classrooms.

At its core, this research is driven by the idea that capable teachers are the bedrock of quality education. As the Kothari
Commission famously noted, “The destiny of India is now being shaped in her classrooms” (Education Commission
2). The reality of those classrooms relies heavily on the knowledge, skills, and dedication of the educators within them.
Therefore, evaluating teacher competency in English instruction is vital—not just for better language learning, but for
fostering educational equity and driving social development in regions like the Vaishali district.

DISCUSSION AND ANALYSIS-

The quality of English education in senior secondary government schools is inextricably tied to how competent their
teachers are. In Vaishali district, this competency acts as a deciding factor in how well students acquire the language,
participate in class, develop communication skills, and perform academically. This study shows that while English
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teachers in these schools are clearly dedicated to their work, they face various pedagogical, infrastructural, and
professional hurdles that hinder the effectiveness of English Language Teaching (ELT).

Teacher competency is a multifaceted concept, covering everything from subject expertise and teaching methods to
communication skills, classroom management, assessment abilities, tech literacy, and professional drive. The National
Professional Standards for Teachers (NPST) points to professional knowledge and pedagogical skill as the core of
effective teaching. Similarly, the National Education Policy 2020 positions teachers as the most vital component of the
educational journey, noting that “teachers truly shape the future of our children—and, therefore, the future of our
nation” (Ministry of Education 5). This underscores just how essential skilled teachers are to ensuring both quality
education and student success.

One of the most critical aspects of teacher competency identified in this study is subject knowledge. To teach English
effectively, instructors need a firm grasp of grammar, vocabulary, pronunciation, reading, and writing. Generally,
English teachers in Vaishali’s government schools possess sufficient theoretical knowledge. However, in practice,
there is often a heavy lean toward exam-oriented teaching rather than communicative learning. Students are frequently
coached to memorize rules and answers instead of developing practical skills, which ultimately leaves them unable to
use English confidently in real-world settings.

This trend points to a systemic issue where success is judged by exam scores rather than actual communicative ability.
As Richards suggests, language teaching should prioritize a learner's ability to use the language meaningfully rather
than just accumulating linguistic data (Richards 18). Consequently, being a competent teacher must mean having the
ability to build communicative environments that foster interaction and authentic use. In many government schools,
however, teaching remains largely teacher-centered, which stifles student engagement.

Pedagogical competence is another pillar of effective ELT. Modern methodologies advocate for learner-centered
approaches, collaborative work, and task-based learning—methods that allow students to pick up a language naturally
through interaction. Yet, this study finds that many teachers still rely heavily on traditional lectures and textbook-
driven instruction. This often stems from a lack of professional training, limited exposure to new strategies, and the
constant pressure to finish the syllabus on time.

The National Curriculum Framework for Teacher Education stresses that teachers should be reflective practitioners
who can adapt their methods to meet student needs (NCTE 21). In Vaishali, where classrooms are filled with students
from diverse linguistic and social backgrounds, this kind of flexibility is essential. Teachers who use role-plays,
debates, and interactive games tend to see much higher engagement than those who simply lecture and dictate notes.
These findings suggest that professional development should move away from pure theory and focus more on practical,
hands-on teaching skills.

Communication skills also play a massive role in competency. Since English is typically a second or foreign language
for students in Bihar, the teacher serves as the primary linguistic model. Students naturally mimic their teacher’s
pronunciation, vocabulary, and conversational flow. Therefore, a teacher’s own spoken English proficiency directly
impacts how well their students develop.

While many teachers are skilled at explaining grammar and literature, opportunities for spontaneous English
conversation are often scarce. Interaction frequently shifts to Hindi or local languages, especially when tackling
difficult topics. While switching languages can help students understand a concept, relying on them too heavily limits
their exposure to English. Brown notes that language acquisition thrives on meaningful exposure and active
communication, not passive listening (Brown 44). Teachers must therefore find a balance between being understood
and maximizing the use of the target language.

Finally, the study emphasizes the importance of classroom management. Government schools in Vaishali often deal
with very large class sizes, making it difficult to ensure every student is participating. Competent teachers use various
strategies to maintain order and create an inclusive atmosphere, but the reality of overcrowded classrooms often makes
it nearly impossible to provide the individualized attention and feedback that students need to truly excel. As a result,
students who struggle academically often find it difficult to keep up with the pace of classroom instruction.

Another significant hurdle to teacher competency is the lack of access to essential teaching and learning resources.
Modern English Language Teaching (ELT) relies heavily on multimedia, digital platforms, audio-visual tools,
language labs, and internet-based resources. While the National Education Policy 2020 pushes for integrating
technology into both classrooms and professional development (Ministry of Education 24), many government schools
in Vaishali are still held back by infrastructural gaps, such as poor technological facilities and unreliable internet. This
makes it nearly impossible for teachers to fully adopt innovative digital teaching methods.

The role of professional development is also central to understanding teacher competency. Teaching is a fluid
profession that demands constant learning and adaptation; educational policies, curricula, new technologies, and
student expectations are always changing. Because of this, teachers must commit to lifelong learning to stay effective.
AsRichards and Farrell point out, professional development allows educators to refine their teaching methods, broaden
their pedagogical knowledge, and adapt to shifting educational landscapes (Richards and Farrell 7).

The findings show that while training programs are held periodically for government school teachers, many feel these
sessions don't actually address the practical struggles they face in the classroom. Workshops tend to focus more on
administrative compliance and policy rollout rather than fostering classroom innovation. Teachers need more frequent,
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hands-on opportunities, such as interactive training, peer-to-peer learning, language enhancement programs, and digital
literacy workshops. These types of initiatives would do much more to boost teacher competency and, by extension,
student success.

The socio-economic reality of the students also plays a major role in how English is taught in government schools.
Many students come from rural backgrounds where English is rarely heard outside of school. This lack of exposure
makes language acquisition much harder. Consequently, teachers have to wear many hats—acting not just as
instructors, but as motivators, mentors, and facilitators. Their role goes beyond just delivering content; they must also
build students' confidence and foster a positive attitude toward learning a new language.

The study also highlights how administrative burdens often sap a teacher's instructional energy. Government school
teachers are frequently pulled away from teaching to handle non-academic duties like election work, census operations,
surveys, and scholarship verifications. This takes up precious time that should be spent on lesson planning, grading, or
professional growth. The National Education Policy 2020 specifically suggests reducing these non-teaching tasks so
educators can focus on their primary responsibility (Ministry of Education 20). Acting on this recommendation would
go a long way in improving the quality of instruction.

Even with these obstacles, the study finds several bright spots. Many teachers show immense professional commitment
and a sincere care for their students' progress. Often, it is this very dedication that makes up for the lack of resources
and infrastructure. Teachers who proactively engage in training, use whatever digital tools they can, encourage
classroom discussion, and use student-centered methods are making a real difference in language development. These
instances prove that strong teacher competency can help overcome many local constraints.

Ultimately, the discussion shows a clear link between teacher competency and how effectively English is taught in
Vaishali’s senior secondary government schools. Competent teachers build supportive environments, use creative
teaching strategies, encourage communication, and keep students motivated. On the other hand, gaps in professional
training, technology, and pedagogy act as barriers to student success. To improve English education in these schoolss,
it is vital to strengthen teacher competency through continuous development, better tech support, effective policy
implementation, and institutional backing.

In this light, teacher competency should not be seen as just an individual trait, but as a continuous process supported
by schools, government policy, and professional communities. The success of English language teaching in Vaishali
depends on empowering teachers with the skills, knowledge, and resources they need to meet the demands of modern
education. As India’s school system continues to reform, investing in teacher competency remains one of the most
powerful ways to raise educational standards and ensure equitable learning opportunities for every student.

CONCLUSION-

The study, *Teacher Competency and English Language Teaching in Senior Secondary Government Schools: A Study
of Vaishali District*, sheds light on how vital teacher competence is to the quality and success of English language
education. Since English serves as a global lingua franca and a gateway to academic and professional growth, the task
of preparing students with strong language skills depends heavily on the skill and dedication of their teachers. In the
government senior secondary schools of Vaishali, English teachers are the primary facilitators of learning and, for
many students, often the only consistent source of English exposure. Consequently, their professional abilities directly
shape students' linguistic growth, self-confidence, and academic achievements.

The research shows that being a competent teacher involves much more than just knowing the subject matter. Effective
teaching requires a blend of linguistic fluency, pedagogical skill, classroom management, strong communication,
technological literacy, and a commitment to lifelong learning. Teachers who master these areas are better at creating
student-centered environments that encourage active participation and real language acquisition. On the other hand,
gaps in any of these skills can hinder both the quality of instruction and student progress.

While the study finds that English teachers in Vaishali’s government schools are generally dedicated and deeply
committed to their students, they face several hurdles. Traditional teaching styles, a lack of communicative methods,
limited access to technology, overcrowded classrooms, and a shortage of professional development opportunities all
act as barriers to effective teaching. Additionally, the diverse socio-economic and linguistic backgrounds of students
require teachers to be more flexible and innovative in their instructional approaches.

A major concern raised in the study is the ongoing reliance on exam-oriented teaching. While grades matter, an
excessive focus on memorization and textbook learning often prevents students from developing practical
communication skills. In today’s world, language learning should prioritize interaction, critical thinking, and real -
world use. To achieve this, teachers need to move past conventional rote learning and embrace communicative,
collaborative, and activity-based methods that foster true proficiency.

The research also emphasizes that continuous professional development is essential. As educational trends and student
needs evolve, teachers must regularly update their skills. Workshops, seminars, digital platforms, and peer learning are
all vital tools for growth. The National Education Policy 2020, with its focus on ongoing development and competency-
based learning, provides a useful roadmap for improving English education in government schools. Successfully
putting these policies into practice could significantly boost teacher readiness and classroom results.
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Furthermore, the study points to the growing importance of technology. In our digital age, being tech-savvy is no
longer optional for teachers. Multimedia tools, language apps, and online platforms can make lessons much more
engaging, but using them effectively requires both reliable infrastructure and proper training. For schools in Vaishali
to truly benefit from these innovations, they need better access to digital tools and stable internet connectivity.
Another key takeaway is that teacher competency isn't just an individual responsibility; it is shaped by the surrounding
system. Schools, local authorities, and government agencies must work together to provide the necessary resources,
training, and working conditions. One practical step would be reducing the non-teaching administrative burdens placed
on teachers, allowing them to focus more on lesson planning, classroom engagement, and student assessment.

The implications of this study reach far beyond Vaishali. Many government schools throughout India deal with similar
issues regarding teacher training, infrastructure, and language instruction. Therefore, these findings can offer useful
insights for policymakers, administrators, and researchers looking to strengthen English education at the secondary
level. Ultimately, the study reinforces the idea that improving education requires a sustained commitment to teacher
development and professional excellence.

In conclusion, teacher competency is the bedrock of effective English language teaching. No matter how many
curriculum reforms or policy changes are introduced, their success ultimately depends on the ability of teachers to turn
those objectives into meaningful learning experiences in the classroom. Skilled teachers do more than just teach; they
inspire their students, foster inclusive classrooms, and build the core language abilities that open doors to future
academic and career success. As India works toward the vision set out in the National Education Policy 2020, making
teacher competency a top priority is more important than ever.

The future of English language education in the Vaishali district, and in similar regions, won't be decided by curriculum
changes or better buildings alone. Instead, it depends on empowering teachers to be skilled professionals, thoughtful
practitioners, and lifelong learners. By investing in their professional growth and offering real institutional support, the
education system can make English language teaching more impactful, inclusive, and truly transformative. In the end,
capable teachers are more than just instructors—they are the architects of both educational progress and social change.
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